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DeLauder Begins Term as New Chair
The new Chair of  the Middle States Commission on Higher Education is William B. DeLauder, President, Delaware State University.

DeLauder joined the Commission in 1994, completing the unexpired term of another Commission member. He began his first full term in 1995 and joined the Executive Committee in 1998. The Commission elected DeLauder as Chair, beginning January 2000, to succeed the six‑year term of Chair Stephen M. McClain.

DeLauder holds a Ph.D. in physical chemistry from Wayne State University. He was honored in 1994 with the Thurgood Marshall Award for Leadership, a national award given by the editors of Jet and Ebony magazines, and honored in 1999 with the Thurgood Marshall Award for Educational Leadership from the Thurgood Marshall Scholarship Fund.

DeLauder completed 12 years as president of Delaware State University on June 30, 1999. His tenure is noteworthy for its innovative leadership and the University’s accomplishments in academic programs, new construction, and fundraising. Since his appointment, the 1890 land‑grant institution has implemented degree offerings in several disciplines, constructed state‑of‑the‑art buildings for science and business courses, as well as a residence hall for students.

He has led the University in two successful capital campaigns totaling over $16 million, and the University has dramatically increased its endowment and doubled the number of faculty members with doctorates.

DeLauder has served on the boards of the following higher education organizations: American Council on Education (ACE), Association of Governing Boards (AGB), Council on Higher Education Accreditation (CHEA), Delaware Higher Education Commission (DHEC), National Association for Equal Opportunity in Higher Education (NAFEO), and National Association of State Universities and Land‑Grant Colleges (NASULGC).

Previously, he was dean of the College of Arts and Sciences, North Carolina AT&T State University from 1981 to 1987. 

Annual Conference Explores New Millennium for Higher Ed
Three guest speakers offered insights on higher education in the next millennium at the Commission’s Accreditation and Quality Assurance Conference, held at the Renaissance Washington DC Hotel, December 6–7, 1999.

Stephen Joel Trachtenberg, President, The George Washington University, addressed the Presidents Breakfast. Sir John Daniel, Vice Chancellor, The Open University (UK) opened the plenary session. Stanley O. Ikenberry, President, American Council on Education, was the final plenary speaker.

Mr. Trachtenberg described the presidency of the future. Most people agree, he said, that the presidential role will continue to be important, but many people are vague on a number of crucial points. 

For example, will the chief academic officer be mostly a fund‑raiser and a public relations executive, or a figurehead, or an awkward bridge between the professors in the library and the board of trustees, or a dispenser of atmosphere?

He concluded that while the academic presidency is a profession that remains to be defined, it is nothing less than a fully formed profession whose demands require systematic preparation, like that of a corporate CEO.

Trachtenberg offered a few essential rules for the  academic CEO in the 21st century, as well as a list of presidential qualities.

First, do not even consider the position if you are not a fanatic. Second, be sure that you have the organic strength and endurance for a job that never ends. Third, get rid, once and for all, of any cautious, penny‑pinching hierarchy in deciding whom to pay attention to. Fourth, if you insist on becoming an academic CEO, then reconsider the ancient notion that silence is a virtue. 

The academic president of the 21st century, he said, must be a fast learner, devoid of snobbisms, relentlessly global, and a polymath rather than a narrow specialist.

Sir John Daniel, said that as established universities rethink their missions and their methods for the 21st century, new institutions are emerging with different corporate structures, tightly focussed missions, and the methods of distributed learning.

Both established and new institutions are focusing excessively on the media for moving information at the expense of the messages that transform thinking.

An examination of the world’s most successful distributed learning university [The Open University, U.K.] shows that the passion of ideals that inspire and the core values of academic thinking are essential foundations for achieving learning of quality with new methods.

In implementing new methods of teaching and learning, innovations of organization and process are usually more important than choices of software and hardware. Such innovations also contribute to the development of the scholarship of teaching.

Stanley Ikenberry noted that the value of higher education is increasing and that market forces are having a stronger role in shaping higher education.

Even as the distinction between for‑profit and non‑profit institutions is blurring daily, outcomes, price, and integrity of the enterprise continue to be important.

The barriers between elementary, secondary, and higher education are also coming down, and linkages between K–12 and higher education are increasingly important.

Nevertheless, the economy cannot survive without people trained by higher education.

Affirmative action is more important than ever. It is irony that colleges can select students on the basis of their football or music skills but not their race in order to build diversity on campus.

In accreditation, defining quality is no more difficult today than it was previously, even though there are new processes and new providers. Higher education’s strength is its capacity to be self‑governing.

Foreign Institutions Seek U.S. Accreditation
At its November 1999 meeting, the Commission considered whether it would be advisable to accredit foreign institutions whose activities promote or affect the interest of institutions in the Middle States region.

The Commission authorized the Executive Committee to evaluate each case as it arises. At least eight foreign institutions have expressed interest recently in Middle States accreditation.

A number of foreign institutions, however, have been equally interested in establishing their own national systems based on the Middle States and other American models of non‑governmental peer review.

The Committee on Accreditation of Foreign Institutions, established by the Commission in June 1999, found no “compelling reason” why the Commission should involve itself in this work at this time. Yet, neither did they wish to close the door completely to any future commitment. They recommended that the Commission be kept up to date on any pertinent developments and that they follow closely the interest and possible participation of other regional accrediting groups.

Foreign institutions interested in considering Middle States accreditation should write to Ms. Jean Avnet Morse, Executive Director. 

Task Forces Continue Review of Standards
Peter Burnham, Chair of the Steering Committee for the review of Characteristics of Excellence, the Commission’s standards for accreditation, led two sessions at the Commission’s annual conference.

Accompanied by members of the task forces, Burnham noted that the review and revision process must be multi‑faceted, wide‑ranging in its engagement of constituencies, and responsive to the changing higher education landscape.

To establish common ground  for the work of the four task forces, the Steering Committee  has developed a set of Guiding Principles.

Summarizing the philosophy of the Principles, Burnham emphasized that the new standards must address the new realities of higher education and must support accreditation processes that are more outcomes based, more analytical, and clearer in their application. 

The task forces are asked to engage in an energetic revision of the standards, clarifying or retaining current standards where appropriate, developing new standards, and regularizing the format to better support institutional self‑study.

Four task forces, meeting since June 1999, submitted their initial drafts for the Steering Committee review in January 2000. The task forces will complete their work and forward a final draft to the Steering Committee by the end of April.

Institutional Effectiveness
Marjorie Lavin reported that the Task Force on Institutional Effectiveness has been working on standards relative to mission, planning, assessment, continuous improvement, and integrity. The task force has sought connections among these topics, with integrity as an umbrella standard.

Among the issues highlighted by Lavin were these: How prescriptive should the standards be? How should efficiency and cost effectiveness be addressed, if at all? Should continuous improvement be a standard? What do we mean by “stakeholder”? Who are the publics that should have access to accreditation information?

Institutional Leadership
Carlos Hernandez highlighted some of the key questions considered by the Task Force on Institutional Leadership. What are the dynamics of shared governance in the changing higher education environment? What is the role of the CEO? How do multi‑state campus, distance learning, and for‑profit institutions affect our organizational structures?

The task force originally organized its work around four principles: vision, mission, and objectives; governance and boards; organization and structure; and integrity. The work on integrity was forwarded later to the Task Force on Institutional Effectiveness.

Issues that emerged in the task force’s discussions included the distinction between management and governance; the management of multi‑campus, multi‑site institutions; conflict of interest within boards; the influence and definition of “stakeholders”; credit versus non‑credit operations; publications and how institutions communicate with the public.

Teaching and Learning
Jane Altes summarized the work of the Task Force on Teaching and Learning. She reported on seven standards dealing with congruence between an institution’s mission and students, student services, academic coherence, academic responsibility, the broad institutional environment, information literacy, and learning outcomes.

Among the items considered by this task force is whether or not to use the term “faculty” or to replace it with a phrase such as “qualified academic professional.” The task force acknowledged the importance of requiring the measurement of learning outcomes, while providing options as to what these measurements might be. The issue of whether a physical library must be required or whether the standard should be more learning centered (information literacy) remains unresolved. Should there be a separate standard on libraries, or should this be incorporated with broader learning outcomes? Should another standard address the issue of “institutional efficiency”?

Institutional Support
Tony Ceddia reported that the Task Force on Institutional Support has chosen to propose a single standard for institutional support, rather than several distinct but related standards. A single standard might encourage more synthesis and integration in the review of institutional support elements.

Among the questions before this task force were: What constitutes quality in institutional support? What constitutes sufficient quantity? What is the difference between efficiency and effectiveness? What numerical data and what culture of evidence is needed to demonstrate institutional support? Overall, the task force is seeking both clarity and flexibility in how individual institutions might respond to the proposed standard.

Future Characteristics review activities include opportunities for members 

to comment on an initial draft document in fall 2000 and to participate in regional meetings in spring 2001. Publication is scheduled for February 2002.

Middle States Honors College Board’s Anniversary
One hundred years ago, Dean Nicholas Murray Butler, Columbia University, led a debate at the annual conference of the Association of Colleges and Preparatory Schools of the Middle States and Maryland. The debate resulted in the creation of the College Entrance Examination Board the following year.

The December 2, 1899, resolution of the Association was commemorated by a June 21, 1999, resolution of the Council of the Middle States Association of Colleges and Schools.

At the December 1999 annual conference of the Commission on Higher Education, MSA President Joseph Hankin, President of Westchester Community College, NY, presented an engraved crystal pyramid to Gaston Caperton, President of The College Board.

Bradley Appointed Commissioner
Jo Ann Bradley, Vice President for Academic Affairs and Executive Dean, Allied Health and Nursing, SUNY Health Science Center at Brooklyn, was appointed to the Commission, effective January 1, 2000. She will complete the unexpired term of Augusta Souza Kappner.

Bradley is a member of the Task Force on Teaching and Learning. She has served as a visiting team Chair, an evaluator, and a reader for periodic review reports.

Highlights from the Annual Conference Sessions!
As We Internationalize Undergraduate Education, Have We Forgotten Student Learning?
A:  No. However, there are often cultural issues that must be addressed before learning can take place.

Presenters Michael K. Simpson, Andrea Leskes, Richard I. Resch, and Tori Haring‑Smith compared various cultural contexts in which learning takes place, shared insights on pedagogy appropriate for culturally diverse environments, and offered suggestions to American colleges and universities trying to increase their globalization.

To some students overseas, the notion of a liberal education—one that has depth, breadth, and is founded on open exploration through discussion and questioning—is foreign. Therefore, it is often necessary to teach the liberal education model before learning can take place.

The second lesson is that American colleges and universities should realize that some international students were born in one country, raised in a second, and educated in a third. These students may find it difficult to engage in theoretical discussions because they are not grounded in any culture.

The third lesson is that colleges and universities should examine course content and classroom practices for bias and cultural assumptions because all students will not have the same frame of reference.

Collaborating to Cross Boundaries: University of Maryland Eastern Shore and Salisbury State University
Eucharia Nnadi, Vice President for Academic Affairs, University of Maryland Eastern Shore, and Donald Cathcart, Interim Provost, Salisbury State University, presented a case study of their collaborative partnership model, which enables the institutions to offer joint degree and non‑degree programs.

The presenters demonstrated how, in a period when multiple priorities are competing for limited resources, collaboration can offer colleges and universities a way to expand and diversify the programs and services available to students. 

K‑16 Collaboration for Teacher Training: Two Models
Laurence Finkel, Director of Administration and Supervision, Professor Susan Baum, and Assistant Professor Stephanie Squires, The College of New Rochelle (CNR), described CNR’s “pathways to collaboration” partnerships between CNR faculty, students, and selected public schools.

These partnerships improved teaching and learning and provided an opportunity for professors to move out of the “ivory tower” into the classroom and to update their curricula.

Ileana Smith, Assistant to the Campus Director, Owens Campus, and Charles Poplos III, Educational Technologist, Stanton/Wilmington Campus, Delaware Technical and Community College used a mixed‑media presentation, incorporating many of their students’ products, to describe how DTCC created a program to teach technology to public school teachers.

Benefits to DTCC include a technologically competent faculty,  increased student access to technology, increased respect for community college programs in general, and increased respect for DTCC.

An Introduction to Accreditation
Three presenters discussed accreditation from different perspectives. Ronald Watts, Member of the Commission, and Ed.D. Program Coordinator, Wilmington College, described the quality assurance and accreditation process from the point of view of a Commissioner and an evaluation team chair. 

Patricia Weitzel O'Neill, Vice President for Academic Affairs, Trinity College, talked about the impact of the self‑study process upon an institution, using her own college as the case in point. Minna Weinstein of the Commission staff explained the role of the staff throughout the process of self‑study and evaluation.

The program was repeated on the second day of the conference. Stuart Steiner, Member of the Commission and President, Genesee Community College,  substituted for Dr. Watts and developed that aspect of the panel's presentation.

Institutional Portfolios for Quality Assurance and Accreditation: The Urban Universities Portfolio Project
Susan Kahn, Director of the Urban Universities Portfolio Project and Sharon Hamilton, Professor of English and Director of Campus Writing, both at Indiana University Purdue University Indianapolis, and Barbara L. Cambridge, Director of Teaching Initiatives at the American Association for Higher Education, discussed the Urban Universities Portfolio Project (UUPP).

UUPP brings together six leading urban public universities to develop a new medium: electronic institutional portfolios that demonstrate the universities’ effectiveness to various stakeholders. The portfolios will contain authentic examples and samples of work, assessment results and other measures of student learning, statistical measures and analysis, and descriptive commentary and reflective critique. With respect to quality assurance and accreditation, UUPP focuses on student learning outcomes, continuous self‑assessment and improvement, and self‑assessment and peer review as agents for change.

Successful Transitions Between Public Schools and Community Colleges in Maryland
Three community colleges in the Baltimore/Washington, DC metropolitan area reported on collaborative research with high schools in their region to determine what factors influence the performance of high school graduates attending college.

Ruth Garies, Senior Research Analyst, Montgomery College, reported on a study of the high school records of students entering the college in 1992 and 1993. The study found that Montgomery College did not get the top high school graduates as students.  They also reviewed high school curricula and began pilot testing of 10th graders for early intervention and of 12th graders during campus visits.

Gail Fink, Director of Institutional Research, Anne Arundel Community College, said that students who took SAT/ACT tests were much more likely to attend college full time, required fewer developmental courses in college, and had higher retention rates than students who did not take the tests. Also, students who took college prep courses in high school were more successful in college than those who did not take those courses.

As a result, Anne Arundel instituted a mandatory student orientation program for all new full‑time students as well as a pilot summer “bridge” program for entering high school graduates. They also focused on their developmental education program and changed to a caseload advising system.

Michelle Appel, Coordinator of Institutional Research, Carroll Community College reported on common findings from all of the Maryland studies. These were  (1) the intention to attend college is a predictor of success, (2) the “typical” community college student does not exist, and (3) people involved in research are most effective if they strive to “assess the situation, not the blame.”

Shared Responsibility for Student Learning
Commissioner Judith Gay, Social Sciences Division Chair, Montgomery County Community College; Susan W. Engelkemeyer, Professor of Management, Babson College; Paul M. Oliaro, Vice President for Student Affairs, West Chester University of PA, and Geneva M. Walker‑Johnson, Dean of Students, Wellesley College, MA, discussed how higher education in the 1990s is becoming more student‑centered.

The panelists suggested several ways in which student affairs and academic affairs personnel can collaborate to provide students a holistic learning experience.

First, they can help students make the transition from dependence (high school academics and home life) to independence (college academics and campus life) by expanding the breadth and depth of traditional student orientation. Second, they can form “learning communities” by block scheduling first‑year students into the same general education classes and residence halls. Finally, they can infuse community service into course content, directly connecting academic study to the wider community.

College, Corporate, and Community Partnerships
Colleges and universities are increasingly entering into mutually beneficial relationships with corporations and community organizations.

Presenters Jacqueline Lakah, Dean of Liberal Arts, Fashion Institute of Technology, Patricia Stanley, President, Frederick Community College; and Karen Wiley Sandler, Dean and CEO, Penn State, Abington College, offered guiding principles for establishing these partnerships.

They advised colleges and universities intending to partner with corporations or community service organizations to define their objectives carefully, create a formal set of standards for evaluating potential partnerships, and be very clear about the expected benefits to each party. Once established, partnerships require continuing communication, trust, review, and evaluation.

College Costs and Prices: More Straight Talk
The National Commission on the Cost of Higher Education, created by Congress, recommended in 1998 that colleges and universities focus on strengthening institutional cost controls, improving market information and public accountability, deregulating higher education, enhancing and simplifying federal student financial aid, and rethinking accreditation.

The AQA panel discussing the national report included William B. DeLauder, then‑Vice Chair of the Middle States Commission; Gregory Fusco, Project Director, Cost of College Project, National Association of College and University Business Officers; Jennie Mingolelli, Vice President for Finance and Treasurer, Gettysburg College; and George Waldner, President, York College of Pennsylvania.

The panelists pointed out that the issue is not about college costs and prices, although both are areas of concern. The real issue is public confidence in higher education. The public is demanding that colleges and universities operate more efficiently and that they contain costs (and prices), which seem out of control.

One panelist stated that institutions need to become much more cost conscious and conduct self‑studies regarding efficiency. In addition, NACUBO is working with economic and financial experts on a project that will enable colleges and universities to describe their costs and prices to a variety of constituencies.

Establishing partnerships is one strategy institutions are beginning to utilize in order to contain costs as an alternative to downsizing. 

Accountability and Assessment: Federal and State Developments
Augusta Souza Kappner, President of Bank Street College of Education and a member of the Commission, moderated a discussion on accountability and the assessment of institutional outcomes.

Cheryl Leibovitz, Senior Policy Specialist, Office of Postsecondary Education, 

US Department of Education, discussed the Higher Education Act reauthorization bill. She focused on distance learning and the Distance Education Demonstration Program. 

Gerald W. Patton, Deputy Commissioner for Higher Education, New York State Education Department, described the outcomes assessment movement in the State of New York. It is mission‑oriented, uses qualitative and quantitative measures for improvement, and is intended to avoid duplication of outcomes assessment processes.  Implementation is expected to occur in April 2002.

Patricia S. Florestano, Secretary, Maryland Higher Education Commission, discussed the history and current progress of performance accountability in public institutions within the State of Maryland. Public institutions have 64 indicators from which to choose, from racial diversity to graduation rates to fundraising. The next phase will include extra set‑asides for institutions that achieve their goals.

Becky Timmons, Director of Government Relations, American Council on Education, pointed out that the federal government may not be well equipped to address standards and outcomes assessment measures. Negotiated rule making and collaboration are better ways of addressing accountability.

Emerging Issues in the Expansion of Continuing Education Programs
Susan Cole, President, Montclair State University, noted that continuing education (CE) programs are expanding, utilizing all types of methodologies.

Major reasons for colleges to offer CE programs include income that can be used for the institution’s core programs and the opportunity for increased funding from both corporations and legislatures. Such programs also provide students who can be recruited for an institution’s degree programs, enabling an established institution to retain its market share when competing with virtual institutions and corporate ventures. Most importantly, CE programs provide a way to met the educational needs of non‑traditional students.

Problems related to CE include questions of quality, inequities in financial aid for non‑traditional students,  and the possibility that an overemphasis on the programs may sap the core strength of an institution.

Stephen Curtis, President, Community College of Philadelphia, reported that CE at his institution includes workforce training, literacy initiatives, and customized job training.  

The distinction between credit and non‑credit programs is becoming blurred. For example CCP’s “PHAME” program was developed for a Philadelphia industrial firm and Lehigh University. The program leads to a certificate and  employment, or to an associate’s degree in manufacturing technology, or to a transfer to a bachelor’s program at Lehigh University.

The “Shipyard College” is a regional partnership among consortia of institutions in Philadelphia and New Jersey and corporations. It brings new jobs to the area, and the participation of multiple institutions provides a range of expertise that no one institution can provide. 

Stephen Sweeny, President, College of New Rochelle, discussed the implications for regional accreditation posed by expanding continuing education programs.

At CNR, most of the continuing education courses are credit‑bearing, drawn from a faculty‑developed curriculum that is subject to accreditation standards and accountability.

Because of a tendency to let market forces drive the curricula for adult learners, it is necessary to maintain the traditional values and mission of the college as a community of scholars and faculty.

In addition, accreditation is moving from assessing inputs to assessing outputs. The increasing diversity of students is not conducive to assessing inputs. Outcomes assessment must be tailored to current student goals, not to the goals of an earlier time or student population. Further, problems associated with the expansion of continuing education can be solved through a basic understanding of the needs of the adult learner.

Distance Learning: Lessons Learned and Lessons Forgotten
Artin Arslanian, Dean of Faculty and Academic Vice President, Marist College, pointed out that Marist decided to limit campus growth and increase its admissions standards by marketing primarily to professional adults.

In quality control, Marist insists that the outcomes for on‑line courses be similar to or higher than those for traditional courses.

Faculty own the course material, but the College can use whatever is on‑line if a faculty member decides not to continue teaching a course.

Faculty are restricted from using on‑line course material for competitive program offerings by others while still at Marist.

Faculty receive summer stipends, instructional technology support, and a cash bonus for volunteering to teach on‑line courses in‑load. Involvement in on‑line education is considered for tenure and promotion.

It is important and fiscally prudent to be conservative in enrollment projections, at least in the short term.

While on‑line education is not for everybody, there is a market niche for meeting the needs of some adults.

Legal and Legislative Issues in Higher Education
David M. Lascell, an attorney in Rochester, NY, explained that employment litigation, currently 70% of all litigation in higher education is troublesome because it involves the very fabric of an institution: the relationship between faculty and administration.

Litigation lawyers who deal in class action suits have forced legislation on local and national levels. The next target of these policy‑making lawyers appears to be the HMO providers, and they may take on secondary or postsecondary education in the same manner.

Intellectual property as it relates to distance education, accreditation, and transregional campuses is another issue. Historically, higher education faculty have not had to cede ownership of their intellectual output to their institution. However, the trend now is for academics and business professionals to move towards each other in the assignment of intellectual property. Silicon Valley software designers may no longer automatically assign  patent rights to their company, while professors engaged in distance education may sell the rights to their courses to the distance learning provider.

The academic community will need to change its delivery methods, and accreditors will be pressed on how to insure quality for transregional and global online programs. The control of originating institutions over such programs will become a legal issue in the future.

Sarah A. Flanagan, Vice President, Government Relations and Policy Development, National Association of Independent Colleges and Universities, noted that the 1998 Reauthorization continued the increase in disclosure, especially in teacher education. Quality is to be assessed by outcomes, and there is a trend towards quantifying outcomes.

Accrediting associations should communicate with Congress to avoid alternative quality assurance measures with each Reauthorization.

Travis Reindl, Policy Analyst, American Association of State Colleges and Universities, described privacy law issues and affirmative action.

The increased focus on student outcomes by accreditors and the effects of performance‑based funding by legislatures have created a need to accurately track individual student performance records in an environment of increased student mobility. This has resulted in a “tug of war” with FERPA,  the Federal Educational Record Privacy Act.

The public is ambivalent about student privacy issues. Legislators and their constituents want freedom from being tracked and labeled, but they also support performance‑based funding and related initiatives. 

The situation is further complicated by conflicts between federal and state interests.

One difficulty is the definition of an educational record.  In addition, do Americans have a single privacy threshold when it comes to personal information, or do they set different thresholds depending on the nature of the information and who is handling it?

Affirmative Action is an issue for accreditation because it affects diversity among students and faculty, access, and success as measured by retention and graduation rates.

Current developments at the state level include action at the ballot box, such as California’s Proposition 209, and some action by individual institutions in Massachusetts and Florida.

On the federal level, the Office of Civil Rights has stated that “the use of any educational test which has a significant disparate effect on any particular race, national origin, or sex is discriminatory and a violation of Title VI and/or Title IX, respectively, unless it is educationally necessary and there is no practicable alternative form of assessment which meets the education institution’s needs and would have less of a disparate impact.”

It is questionable whether the higher education community is engaging the real issues in affirmative action, when the largest and best predictor of individual success in college is the high school curriculum, not testing.

Commission Actions
November 17, 1999
A “Statement of Accreditation Status” is available for each institution listed below. Submit requests in writing to the Executive Director, Middle States Commission on Higher Education, 

3624 Market Street, Philadelphia, PA 19104.
The Commission on Higher Education took the following actions at its meeting on November 17, 1999:

Accreditation Reaffirmed via Evaluation Visit
[4 institutions]
Bryn Mawr College, PA

CUNY Brooklyn College, NY

SUNY Health Science Center at Syracuse, NY

Villa Maria College of Buffalo, NY

Accreditation Reaffirmed via Periodic Review Report
[40 institutions]
Alfred University, NY

Allegheny College, PA

American University, DC

Anne Arundel Community College, MD

Baltimore Hebrew University, MD

Bucknell University, PA

Charles County Community College, MD

College Misericordia, PA

College of Saint Elizabeth, NJ

The College of Saint Rose, NY

Community College of Beaver County, PA

Community College of Philadelphia, PA

Gettysburg College, PA

Hagerstown Community College, MD

Hobart and William Smith Colleges, NY

Hudson Valley Community College, NY

Immaculata College, PA

Johns Hopkins University, MD

King's College, PA

La Roche College, PA

Mercy College, NY

Molloy College, NY

Nassau Community College, NY

New York University, NY

Ocean County College, NJ

Orange County Community College, NY

Passaic County Community College, NJ

Princeton University, NJ

St. Bonaventure University, NY

St. John's College, MD

Saint Joseph's University, PA

Seton Hall University, NJ

Siena College, NY

SUNY College of Technology at Alfred, NY

SUNY at Stony Brook, NY

SUNY Institute of Technology at Utica/Rome, NY

Susquehanna University, PA

UPR Arecibo University College, PR

University of Pennsylvania, PA

Washington College, MD

Reaffirmation of Accreditation Deferred

[1 institution]

Elmira College, NY

Follow‑up Reports/ Candidate Reports/Visits/Developments
[40 institutions]
[(*) Reference to these institutions appears more than once in this summary of actions. Reports and/or visits were required prior to CHE action.]
Adirondack Community College, NY

Allentown College of St. Francis de Sales, PA

American University of Puerto Rico

Caribbean University, PR

Central Pennsylvania College, PA

CUNY Medgar Evers College, NY

Clarion University of Pennsylvania, PA

Columbia Union College, MD

Community College of Baltimore County, MD

Corcoran College of Art and Design, DC

The Culinary Institute of America, NY

Eastern College, PA

Finger Lakes Community College, NY

Geneva College, PA

Ithaca College, NY

Marymount College, NY

Medaille College, NY

Niagara University, NY

Nyack College, NY

Philadelphia College of Bible, PA

Pittsburgh Technical Institute, PA

Pontifical Catholic University of Puerto Rico

Regents College ‑ University of the State of New York

Rensselaer Polytechnic Institute, NY

Rochester Institute of Technology, NY

Saint Joseph's Seminary, NY

St. Thomas Aquinas College, NY

Seton Hill College, PA

SUAGM Universidad Metropolitana, PR

SUNY College at Brockport, NY

SUNY College at Potsdam, NY

*SUNY Institute of Technology at Utica/Rome, NY

Sussex County Community College, NJ

Thiel College, PA

University of the District of Columbia, DC

University of the Virgin Islands

*Villa Maria College of Buffalo, NY

Westminster Theological Seminary, PA

Wilson College, PA

Yeshiva University, NY 

